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Abstract

Among the educational community there is a common opinion of the negative impact
of the Bologna process on the national higher education. In the context of FESTFU
we can say that the transition to the two-tiered system of education has substantially
changed educational and scientific activities of universities. Regulatory framework
was developed for ensuring educational and research activities in the terms of the
Bologna process. It includes updating teachers’ activity, developing their educational
and teaching culture, preparing them to effectively use the modern technologies in
training and allowing them to bring educational process to a new level.
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As is known, in 2011 the Bologna
Convention was firmly established in Russia.
It had to provide convertibility of Russian
diplomas and students’/teachers’ academic
mobility [2]. Russia’s inclusion into European
educational zone was suggested to give a
strong impetus to integration in national
higher education and improve the quality of
educational services. This issue is nowadays
particularly  topical, as the intensive
development and engineering innovations
continuously change the conditions and
quality of professional activity causing
specialists to acquire new methods and types
of professional skills and competencies as
well as regularly improve their qualifications
[7].

Strictly speaking, education transition to
the Bologna process implies implementation
of the four fundamental provisions defining
future structure of higher education. It is,
first of all, two-tiered education (Bachelor,
Master) [2]. One can say that the problem
was solved by all Russian universities, as
there were several Bachelor graduations.

However, up to now there are intensive
debates among the university communities
about the shift from Specialist degree to
Bachelor degree training [3].

As | know from my experience as
a member of State Examination Board,
the difference between a bachelor and a
specialist is much more than an additional
academic year. Over the last study year as
a specialist, the students additionally acquire
nearly 50 % of competencies. Meanwhile,
| remember the conference (2012), where
two professors had a face-to-face argument
about Bachelor degree. One of them said
that a Bachelor is a half-educated specialist,
so employers do not know how to treat it.
The other professor argued that at our stores
the commodities are produced by those half-
trained bachelors from aboard (before import
substitution period). So, not only study time
matters here, but also smart management of
production-oriented educational process.

It should be mentioned that teaching
staff is aware of the Bologna process rather
superficially, in an ordinary university
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teacher’s opinion it is just two-level training
system introduced instead of Specialist degree
course [2]. This results in debates about
necessity of changes, because everything was
fine in the past and specialists were trained
better than bachelors. It should be noted that
in the past everything was not fine, and the
higher education system had long needed to
be fundamentally transformed [7].

Besides, there is a Master course, which
includes an additional year as compared to
Specialist course. So, Master students can be
trained for all they wish. For example, one
can train them for research, project, or other
types of work necessary for industry. Perhaps,
lack of teachers’ knowledge in other work
but research does not allow effective Master
training for industry [6].

In Russia students do a Master course
mainly to acquire specialized knowledge in
practice areas, but not to do research [5].
Meanwhile, in the market-oriented countries
Master courses have a function of training
elite personnel, whose activity contributes to
scientific-technological and social-economic
progress. Hence, high-tech production
development, i.e. the goal of European
education in Russia, is not achieved again
(8].

One more sensitive issue, which is beyond
teachers’ comprehension, is whether graduate
departments will be in the university structure
or they will be abolished as institutional units
of research school [2]. In fact, when shifting
from the linear principle of curriculum
development to the branched one there is
no division of departments into graduate and
supporting (supplementary) ones. Due to the
changes in “specialist’s ideology” there are
the changes in both education content and
essence of a teacher’s job [4]. However, it
does not mean a complete elimination of this
unit from university structure, as departments
become not only resource-educational
centers, but also research centers. At the
moment a department is a club where all
teachers speak the same language and about
the same professional topics. A student at the
department has to be satisfied with profile
training. In case of absence of such an

opportunity a student does not know how to
satisfy his/her curiosity.

The second statement is credits. In this
case we are dealing with principal changes in
academic process planning [2]. In fact, a set
of credits largely becomes a sole prerogative
of a student, as he/she develops his/her own
educational trajectory becoming a key and
interested person in this system, who is fully
responsible for all losses and gains of his/her
education. It is those careless students who
will be spoken of as not managing to plan
their educational trajectory [8].

It is known that in Europe there is a
long-standing need for students’ individual
trajectory. It was suggested that students
would be given a chance to acquire those
professional competencies that they consider
to be valuable for themselves [5]. It allowed
them to choose subject and teachers
independently, and if they wished — to study
at different European universities. Under the
condition of global labour market the diploma
recognized in different countries became
more and more relevant, for this purpose
the European community has reviewed the
education system and developed a unified
qualification of university graduates.

The criticism of Russian educational
community is focused on competence-
based approach. In European version this
approach is considered in tight connection
with credit-modular system of knowledge
assessment [3]. Such a combination allows
for individualization of student’s educational
trajectory that meets the contemporary
challenges of global labour market.

The European education system provides
student’s individual educational trajectory,
which meets current challenges of global
labour market. The analysis of professional
activity of the Russian university teaching
staff, including Far Eastern State Technical
Fisheries University, has shown that we still
have dominating education system based
on “knowledge - abilities — skills” model
that exhausted its potentials of both content
and teaching methods [8, 10]. Its alternative
is competence-based approach, while all
versions of the given approach developed
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in many universities over several years
have not resulted in crucial improvement
of education yet [6]. It is conditioned by the
fact that for implementation of competence-
based approach one needs to focus not only
on future graduate’s practical activity, but
also definite competence-based models of
professional activity description. Moreover,
those methods require appropriate methods
of their development [2]. The attempts to
introduce the approach with insignificant
corrections of existing forms and methods in
university training developed on the basis of
“knowledge - abilities - skills” model have
not led to any quality changes in education
and, therefore, do not actually increase the
level of students’ training [8].

To break the vicious circle, one needs to
further enhancement of education content
and methods, a shift to activity-based training
giving a graduate opportunity to receive
qualification demanded in the labour market
not only at present but also in the short-term
perspective [7]. Yet, effective implementation
of modern educational standards s
possible only if teaching staff acquires new
competencies.

To implement the competence approach,
it is necessary to further improve the content
and methods of professional training, shift
to activity-based learning making possible
for a graduate not only to get qualification
demanded in the labour market at present,
but also in the short-term perspective, an
actual certification of his/her competence and
commitment for integration into production
sphere [5].

It is known that credit-modular system
of education quality assessment in its block-
modular form was developed in Europe as a
result of an urgent need in students’ individual
educational trajectory [2]. This phenomenon
is not very typical for the Russian universities,
which is explained by the lack of positive
dynamics in demand for specialists having
extended range of innovative competencies
[4]. In the country the situation with
graduate employment is deteriorating, as
they mostly work in the spheres not related
to their profiles [9]. It is mainly conditioned

by the lack of extensive innovative activity
in the production sphere, therefore, some
authors argue that modernization of higher
education following the Western European
example did not make much sense from the
very beginning, except for Russian graduate
employment aboard [6].

The third statement is mobility of both
students and teachers. It is suggested to
stimulate doing additional courses at foreign
universities. However, this useful action
requires financial support for both students
and teachers. Unfortunately, teaching
staff and students are not native speakers;
therefore, one can hardly speak about
their mobility. As for exchange of teaching
materials among the Russian universities
one observes some intensification of the
exchange, as all teaching materials are to be
posted on the university sites.

In recent years, state policy in the sphere
of higher education consists in regular and
persistent explanation of measures that the
rectors of Russian universities have to take to
be competitive in the global education and
science market, first of all, raise the quality
of their educational programmes [4]. To
solve this problem, the teaching staff of most
Russian universities is to be taught English of
not lower than basic level, so that teachers
could be familiar with international scientific
achievements and bring their teaching
materials in compliance with current
requirements. Language proficiency would
greatly promote the teaching staff mobility,
as one of the key factors impeding teachers'
and students’” mobility is low level of foreign
language, particularly English. At many
Russian universities there are no courses
taught in English. Introduction of English
curricula will not only contribute to mobility
and competitiveness of Russian university
teachers and students in the European
market, but also significantly attract students
from abroad, especially from CIS countries.

The fourth statement is education
quality assurance. The system of university
quality management is a combination
of management structure, processes and
resources necessary for effective quality
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policy by its planning, management, and
enhancement [2]. The quality policy is the
principle document, which defines the
goal of quality management system as well
as university authority’s responsibility for
achieving this goal.

At present a university management
system is mandatory atall Russian universities,
which implies development of university
documents in the form of provisions,
instructions, methodical guidelines and
institutional standards on organization and
control of academic process.

The first step in ensuring quality education
is a shift to a student’s responsibility. In this
case a student is to have the right of choosing a
teacher. In Russia we can observe a decrease
in education quality at all levels. One of the
reasons for this decrease is incorrect target-
setting in the sphere of state quality policy in
Russia.

One more novelty of the Bologna process
is credit-modular system of knowledge
assessment, which is one of the positive
aspects [3]. The credit-modular system
of knowledge assessment provides high
accuracy and multi-dimension of students’
learning outcomes on different subjects.
The obvious benefits of the given system
include practical elimination of subjectivity
between teacher and student. Besides, it
encourages developing the condition for
students’ in-depth study of definite subjects
as well as development of their cognitive
activity in view of students’ individual
preferences, interdisciplinary interactions
and speciality [9]. Finally, credit-modular
approach provides a higher level of students’
autonomous work.

Obviously, a student’s credit rating can
hardly be exciting, let alone creative activity.
Yet, a student can see all his/her activity or
inactivity, and the final outcome is now not a
result of a teacher’s occasional or emotional
relation to a student, as it is formed as a
consequence of student’s efforts made during
the whole period of studying a subject.
The disadvantages of the given knowledge
assessment system in the Russian condition
include high labour cost that can be

conditioned by current imperfect computer
technologies at some universities.

Now letus turn our attention to the changes
in teaching materials of learning process. The
researchers have stated that a characteristic
feature of Russian universities regardless
of their status is an overall bureaucracy of
scientific-educational process, which can be
seen in the form of management practice in
all spheres of university [1]. In this context,
university environment was many times
formalized, where different standards,
regulations, teachers’ and employee’s activity
assessments  were actively introduced.
Moreover, all these years there was a total
and unnecessary complication in reporting
system, methodical resources, certification
and other forms of assessment and self-
assessment of teachers, students, institutions,
and their administration.

Nevertheless, such things occur in nearly
all spheres of professional activity of the entire
working population in the country. Virtually
no activity field can avoid the multi-level
top-down control, which, in combination
with enormous reporting paperwork, leaves
little time to do real, let alone creative work.

This opinion can be only partially
agreed with, as bureaucracy is confused
with parameter formalization of research-
educational  process, in  particular,
development of standards and assessment
criteria. The mentality of most university
teachers is such that any formalization is
treated negatively. In this case it is one of the
most important principles of management
streamlining and its efficiency improvement
and is aimed at objectivity and transparency
of control and management [5]. This allows
us to reach a new level of teaching materials
in academic process [1].

Most teachers are likely to consider this
work a useless paperwork. Nevertheless, in
this context there are modernization and
organization of university structure, changes
in logics and content of academic process [3].
Besides, development of university curricula,
tests, and other teaching materials based
on the FSES standards involves teachers’
intensive self-improvement, as a result of
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which they develop general teaching culture.
A substantial amount of teaching documents
that is currently developed at universities
is an occasional task on introduction of
educational standards.

Thus, one can conclude that the transition
to the two-tiered education system turns out
to be complex and multidimensional, requires
a stage-by-stage solution of complicated
problems related to all university functions.
Extensive work has been undertaken to
improve legal and regulatory framework, as
the corresponding laws and regulations were

developed to ensure educational and research
activity including formation of methodical
base in the form of educational standards.
Moreover, education modernization in terms
of the Bologna process greatly updated
teachers’ activity, prepared them for effective
use of modern educational technologies and
allowed a new level of education. At present
teaching materials are of such quality that
they allow a university to function in the
sphere of education, research, and other
areas and, hence, to respond adequately to
the current challenges.
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